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Education

Name:

Form:

Aim to complete two lessons each week. Write out the title and LI and then
complete the tasks.

All video links are online using the ClassCharts link.

The Knowledge Organiser on page 5 has all the key information and vocabulary
to help you with this unit.

Upload all work onto ClassCharts for feedback.
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Lesson One: Educational Achievement: External factors beyond school

DART —

LI: to identify and compare the external factors which affect educational achievement.

Socialisation: It is within the family that children usually learn things, such as how to
communicate with others. There are many differences in the quality and emphasis of
socialisation between families and this might have an impact on children later on in life,
especially school

Material Deprivation: Lack of money can mean cold, overcrowded homes, an inadequate
level of nutrition as well as a lack of books and equipment that children need in school.
Material deprivation can make it hard to study at home and may lead to poor attendance
due to poor health.

Parent’s attitude: The degree of interest and encouragement parents show in their
children’s education can have a big impact. Some parents see education as important and
encourage their children to do well, whereas other do not.

Language: In different ethnic groups, English may not be the students first language. This
already puts them at a disadvantage. Different social classes can often use different
language, too. Girls are usually more advanced in language then boys, giving them a head
start.

Key Questions:

1.

Why are working class pupils more likely to suffer from material deprivation than middle
class pupils?

Make a list of positive ways that parents can have an impact on educational success, and a
list of ways parents can have a negative impact.

Watch this video and answer the comprehension questions

https://www.youtube.com/watch?v=PHstSIW2zY4

Deprivation — Three girls from Rochdale

1. What is a major issue in Rochdale affecting education?

2. Why is school becoming less of a priority for these girls?

3. What is affecting these girls most in terms of their education.

4. What are the girl’s views on their education and their future?


https://www.youtube.com/watch?v=PHstSIW2zY4

\\S% Stewards Academy

5. What can we say about these parents’ attitudes to their girl’s education?

6. What were the girl’s attitudes towards school when they were speaking to the army
recruiter?

Extra notes

SENECA: External Processes lesson

Lesson Two: Educational Achievement: Internal factors within school

e LI: To identify and compare the internal factors which affect educational achievement

DART:
e School Ethos: The character, atmosphere and climate of a school can affect pupil
performance. Think about the character, atmosphere and climate of Stewards. How might
the new ethics and values curriculum effect the type of pupils you become?
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* Hidden Curriculum: Features of the hidden curriculum effect the school ethos.
For example:

* Importance of punctuality

* Respect for authority and each other

e Uniform

* Listening to each other

* Appreciation of competition (sets high expectations and encourages pupils to do

their best)

Key Questions:
1. Think about the character, atmosphere and climate of Stewards. How might the new ethics
and values curriculum effect the type of pupils you become?
2. Consider if the clubs offered at Stewards as part of the Phoenix Curriculum affect us.

Setting and Streaming
Study the box provided showing the advantages and disadvantages of different systems.

1. How do you learn better? Do you prefer subjects where you are set or mixed ability? Why?
2. Canyou think of any more advantages or disadvantages that you could add to the table?
What about single sex classes?
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Labelling and Subcultures

1. Highlight the key information on Labelling and Subcultures.

2. Identify and explain 2 ways in which labelling could influence a child’s educational
achievement.

3. Identify and explain 2 ways in which subcultures could influence a child’s educational
achievement.

Labelling Theory: Interactionalists study small-scale interactions between individuals, such as those
between teachers and students in the classroom. Teachers are unavoidably involved in making
judgements and classifying students. These judgements often affect a child’s chances of educational
achievement. Some teachers may judge children who are well behaved as ‘bright.” This is called the
‘halo effect’ where the early impressions have been positive. Often labels can be linked to class,
middle class pupils can be labelled as more able the placed in higher sets. The labels set can result in
self-fulfilling prophecy whereby pupils feel under pressure to live up to their self-image.

10



N

N\

7

S Stewards Academy

7

7

SENECA: Internal Processes lesson

Lesson Three: Class and education

LI: to examine the link between social class and educational achievement

Draw this flow chart {Becker) La bE|S, self

into your books and 11 -
2dd explanations, fulfilling prophecies,

detail and examples to setting
each point!
s SCHOOL:

MATERIAL
DEPRIVATION:

Can’t afford
resources

Can’t afford Tutors or
private education

Home
environment

| Poor school catchment
areas.

11
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DART

Material Deprivation (poverty)

Although state education is free, there are hidden costs to schooling which is estimated to
cost around £1,614 per child per year. (school uniform, pe kit, school trips, stationery and
school photos)

Material deprivation can cause pupils to have to hold down a part-time job alongside full
time studies.

Research by Cooper and Stewart found a lack of money could result in:

Cold and overcrowded houses

Inadequate food and nutrition

A lack of books/computers

Limited internet access

Lost opportunities (school trips/sports equipment)

DART

Draw this flow chart
into your books and

: Use Elaborate code
add explanations,

detail and examples to
each point!

SCHOOL:

CULTURAL lefelrent r;:orlms alnd
DEPRIVATION: values (Cultura

Less interest in
education

with teachers

Immediate Gratification

Cultural Deprivation

12

A lack of the right attitudes, norms and values needed to be successful at school.
This can be effected by:

e Parents’ attitudes to, and interest in, education

* Parents’ level of education

* Alack of support with homework and encouraging a work ethic

*  Alack of cultural experiences e.g. visits to museums/holidays.
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Research in action

Pierre Bourdieu (1930-2002) suggested that the middle-
lass cultural capital is as valuable in education as
terial wealth (1977). Bourdieu believes that middie-
tlass children are at an advantage because they have the
right kind of cultural capital — the more cultural capital you
nave, the more successful you will be in education.

: sharon
Research by Stephen Ball, Richard Bowe and Shé
Gewirtz investigated the process of choosing a secondary
school. They studied 15 schools in neighbouring lE?T(locas
education authorities) with different population protile

Ul middie-
(for example, class and eghnuc:ty). Thetya '°‘2,'3,';ftaac‘>mng-
. narents had a significant advantage hild
pare a school for their ¢

1SS parents when selecting ; .
had the:
ey found that middle-class parer:;se ot o
o knowledge and contacts 10 find
their child

G
@ money to send their children to better but more distant

schools, or even move into the catchment area of the
best schoois

o Cultural capital and material resources to ensure
success. Working-class parents lacked the cultural
capital and material resources required

JW.B. Douglas followed the educational careers of 5,362
children born in the first week of March 1964, up until the
age of 16

Douglas found significant variations in educationa!
attainment between pupiis of similar ability but different
sociai classes. Douglas argued that the most important
factor was the degree of parents’ interest In their child’s
extucation. He found that middle-class parents generally
showed a greater interest in their child’s education thanJ

working-class parents.

Key Questions:

_ -

1. Why does Pierre Bourdieu think that Middle Class children have an advantage in education?
2. What was the focus of the study by Ball, Bowe and Gerwitz?

3. What was their sample size?

4. What advantages did they identify for the Middle Class parents?

5. Who did Douglas study from 1964-age 16?

6. What did he find made the most difference in a child’s education?
7. Do you agree that Middle Class parents are more child centered?

Key term: copy this into your books

Cultural Capital: the skills and values passed onto children by middle-class parents e.g. language

skills and motivation to be successful.

Middle class children are more likely to achieve not because they're
more intelligent but because they have more cultural capital. This is
where they have the knowledge and skills that are valued in
education. Middle class children are more likely to be raised by
professional parents, often with higher qualifications, who will have

passed some of this knowledge onto their kids.

LA

THE MIND MUCH

> SUFFERANCE DOTH
= C'ER SKIP...

Cultural capital in action

Leisure time is more likely to be spent on educational pursuits like
visiting museums as they have both the money and the attitude /

appreciation.

13
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A theorist called Bernstein argued that the language codes, or the
way they use speech, vocabulary and grammar, of middle class and
working class children are responsible for their differential
achievement.

———a

1eecs 440 ' CAN YOU TELL ME \WHAT THE
awaes | ELABORATED 'CODE" 1§ ?
e s | = ] [ Pt | v 3 | o 51

_— = ]
sAnyold
, oy [ S Anand BERNSTEIN Sygae
- =1}/ — IT'S THE FORVIAL LEN%E)EADG;E
7 )— LISED IN SCHOOL CLASSROOMS,

~ /F%‘] P JNWRITING ESSAYS AND FOR

JOB APPLICATIONS

IT'S THAT
SWFFWEDID [——————
THE QTHER DAY | L ’

B,

DART

Speech Patterns: Basil Bernstein identified two speech codes (1971)
* He argues that the elaborate code is used within middle-class families and by teachers. This
code allows pupils to understand the exam questions.
* Restricted code is informal/slang often used by working class pupils. If used in exams this will
not gain top level marks. The restricted code could also be a barrier to higher paid jobs.
Teacher/Pupil Interactions:
Labels can we given to pupils based on their appearance, language and attitude.
* Howard Becker interviewed 60 Chicago high-school teachers and found evidence of
labelling. Middle class pupils were more likely to be viewed as ‘ideal students.’
* Labelling can lead to more working class pupils being put in lower streams and sets and a
self-fulfilling prophecy whereby those in lower sets become anti-school and poorly behaved.
*  Some working class pupils form anti-school subcultures e.g the lads from P. Willis study.

Key Question: Which has the most effect; Cultural or Material Deprivation? Explain your answer.
Homework:

Read the summary of Willis’ study on the next page.

The counter-school subculture noted by Willis had the following features:

1. The lads felt superior to the teachers and to the conformist students who they called the ear’oles.
They saw no value in education and instead focused on ‘having a laff,’ avoiding lessons and doing as
little work as possible.

14
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W
THINKERS 2. Wills argued that the lads could
;ofxuxfrﬁz leLZaming to Labour (1977) see that meritocracy did not exist.
Combining two theories They were focused on entering

Willis’ research combines both a Marxist and an Interactionist the world of work.

approach to the study of the counter-school subculture (also known

as anti-school subculture). Willis agrees with the Marxist view
that education serves capitalism, but he also show§ that worklng- ‘ o
class students are not simply indoctrinated into ruling-class values Conclusions: Willis tried to show

without question, but rather are able to resist thes: va!slxtes thrguglf’ that by rejecting school and not

a counter-school subculture. Willis takes an interactionist approach .

to attempt to understand the students’ experiences of school from: accepting the values that we.re
taught, the lads were preparing

their own point of view.

themselves for a future of low-
skilled manual jobs. They were
accepting their social positions
themselves rather than being
socialised into them by school
which challenges the idea of
Bowles and Gintis.

willis’ research approach i
Willis studied a school in the Midlands situated in a worki 3 '
housing estate. He took an interactionist approach to his res
by using observations and participant observation in cl
around the school; he recorded regular group discussions;
out unstructured interviews; and he used diaries, The main fo
his study was a group of 12 working-class boys whom he fo
over their last 18 months at school and then over their fii
months at work. The group were friends and formed th own
distinctive attitude to school - their own counter-school subcult
Willis called them ‘the lads'. R

Tasks: How would you criticise
Willis” sample?

Do counter-school subcultures all reflect the lads or are there a variety of forms?

How does Willis” work represent a challenge to Bowles and Gintis (Marxists) Explain your thinking.

Lesson Four: Educating Essex

LI: To study media material to identify sociological reasons for achievement
DART:

Halsey, Heath and Ridge showed that a higher percentage of working-class children than middle-
class children left school at the first possible opportunity. Middle-class children may have a head-
start due to higher income, better quality housing and a greater availability of books and study
facilities such as having their own rooms, access to internet or the ability of their parents to afford
private tuition.

Parental attitudes: some researchers have suggested that middle-class parents and working-class
parents socialise their children into different sets of values. It has been suggested that middle-class
values contribute to the development of ambition and disciplined study. These values are highly
thought of within schools probably due to the mainly middle-class backgrounds of teachers.
Working-class values are have an emphasis on instant gratification and an acceptance of one’s
position. Middle-class parents are also thought to have knowledge about how to ‘work the system’
including how to raise complaints with schools and what books to buy to supplement learning, these
books may already be kept at home along with educational toys. They may also take their children
on more education trips e.g. to museums.

Key Question:

Explain what is meant by the idea that, in school, ‘white, middle-class culture dominates.’

15
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Educating Essex

Using the Educating Essex documentary, create notes on the following:
Peer pressure

Labelling

Restricted language code

Cultural deprivation

Teacher/pupil interactions

Seneca Quizzes: Social Class and Education quiz and Social class and external factors Quiz

Lesson Five: Gender and educational achievement

LI: To understand how gender can affect educational achievement

How does Gender affect achievement?

Historically, boys significantly outperformed girls at all levels of education, although girls had begun
to improve in the 1980s. But during the 1990’s, girls overtook boys in all areas.

However, it is important to not generalise. Not all boys are underachieving and not all girls are
overachieving.

v Table 4.9 Percentage of boys and glrls taku&the most popular su Make two lists:
Alevel (2015) - The reasons why you think
ooy clavalill Je e o there are differences in the
siesw () 20307 ot n. : achievements of boys and girls.
sociology >:g\,§j ) - The reasons why boys and
sychology. girls choose different subjects at A
' ; — level.
AM:?:G . Challenge — Explain what these
Drama statistics show about the subjects
hie. sl chosen by boys and girls at A level.
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DART

External factors affecting achievement

Legal reforms — Changes in the law have allowed women to get more involved in the labour market,
meaning greater opportunities have arisen for girls. The 1988 Education Reform Act introduced the
National Curriculum which made maths and science compulsory to the age of 16 for all boys and
girls.

Kelly’s research (1981) demonstrated that science was seen as a ‘male’ subject due to textbook
images, male role models and the dominance of male teaching staff. National projects like GIST (Girls
into Science and Technology) and GATE (Girls and Technology Education) were set-up to try to
encourage girls’ participation and success in science and technology subjects.

Changing expectations — Women can now look beyond being a housewife and mother as their main
role in life.

Sue Sharpe found in 1976 that girls’ priorities were ‘love, marriage, husbands, children, jobs and
careers, more or less in that order. When she repeated her research in 1994 she found these
priorities had changed to ‘job, career and being able to support themselves.” This is backed up by
Fuller’s study (2011) which showed that educational success and the ability to have a professional
career were key elements of girl’s identity.

Socialisation — Girls are usually given toys that encourage language development from a young age.
Girls also interact more with language than physically which sets them up to succeed in school.
McRobbie (1991) argues that the bedroom culture of girls (where they spend their time chatting
with each other) can create a gendered subculture. They chat and read which allows them to
develop crucial communication skills.

Murphy and Elwood (1999) argue that children learn their gendered roles within the house from
their parental role models.

Internal factors affecting achievement

Hidden curriculum - The attitudes created by wider society about the correct behaviour for females,
is strengthened by the hidden curriculum e.g. competing in different sports and wearing a different
uniform.

Teacher/pupil interactions — A ‘feminisation of education’ has occurred. There are less male
teachers—1in 5in 2015, meaning boys have less role models. (Moir and Moir 1998) Teachers also

respond to stereotypes of genders e.g. girls are more studious whereas boys are livelier.

Subculture — The male peer group often devalues schoolwork. Boys are three times more likely to be
excluded than girls. Some develop a laddish anti-school subculture, where it is seen as ‘not cool’ to
work hard. (Katz 2000)

Key Questions:
1. Identify and explain three factors that might explain why girls outperform boys in their
GCSEs.
2. Identify and explain three factors that might explain why boys underperform compared with
girls in their GCSEs.
3. Canyou identify any links between social class and gender concerning educational
achievement?

17
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Lesson Six and Seven: Gender and education

LI: To identify sociological reasons for the gender gap in educational achievement.
Retrieval Practise: Ten questions in Ten minutes

What are the two types of language code identified by Bernstein?
What is Cultural Capital

Is Material Deprivation and internal or external factor of education?
Who did the study on bedroom subcultures?

Who found that girls’ priorities had changed from 1976-1994?

Who conducted a study called learning to labour?

What is deferred gratification?

What is the halo effect?

What is the difference between setting and streaming?

Lo NV R WDNPRE

10. Identify two areas covered by the hidden curriculum

‘Women now outnumber men in almost two-thirds of degree subjects, and the gender gap in British
universities has almost doubled in size since 2007. Overall, 66,840 more women than men are now on
degree courses, compared with a gap of 34,035 in 2007.” Guardian 2016

Why do you think this is? Is one reason more important than other in explaining these trends?

Overall, girls continue to outperform boys from KS1 onwards right up to further education. Why?
Feminism: changed expectations of females and led to increased opportunities.

Sue Sharpe 1994 found girls to be confident, assertive and independent.

Sex Discrimination Act led to the introduction of equal opportunity policies allowing females to be
successful within the world of work.

Decline of traditional men’s jobs: Due to globalisation (1980’s) there has been a decline in heavy
industries, such as iron and steel, engineering etc. Mitsos and Browne argue the decline in male
employment opportunities has led to ‘identity crisis.” This causes a belief in boys that they will not
get a ‘proper job’= low self esteem and motivation to get grades!!!

Literacy: Boys have lower literacy skills and lack the confidence in communication that many girls
demonstrate. Reasons for this include:

* Parents spend less time reading with their sons

*  Mothers normally do the reading- does this feminise the skill of reading?

* Boys hobbies, e.g. Sports, do little to help develop their language and communication skills
Feminisation of Education: Schools do not nurture masculine traits/values such as competitiveness
and leadership. Instead schools celebrate qualities such as attentiveness in class, methodical
working. Sewell thinks coursework should be replaced with exams and there should be an emphasis
on outdoor education within the curriculum.

Lack of male role models: Lack of strong positive role models both at home and in school= boys
underachievement

*  90% single parent families headed by women!!

*  Only 16% of male teachers in primary schools

*  Yougov (2007)- 39% of 8-11yr olds had no male teachers at all

*  Majority said presence of male teacher made them behave better, 42% worked harder!
Laddish Subcultures:

Epstein (1998)- if a working class boy is a swot they are likely to be harassed, labelled as sissies and
subjected to homophobic verbal abuse
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Francis (2001)- being labelled a swot threatens masculinity!!
Working class culture= masculinity is equated with being tough and doing manual work. Non-manual
work, (academic work) is seen as inferior.

Tasks:

Highlight the DART above to show the main points.

Identify your top three explanations from the list to show why gender has an impact on achievement
in education.

How might the wider society influence subject choice? Consider media advertising, role models etc.

P

Research in action

texts, while girls are more likely to read stories about
people. This helps to explain why boys prefer s
subjects and why girts prefer subjects such as E

higher status than the ‘Softer’ subjects chosen by giris.
socialisation can wmdmnmme:w

Read the above and summarise what the researchers say about the reasons why there are
differences in the subject choices of girls and boys in school.

Would you like to be taught in single-sex classes? Identify advantages and disadvantages of this idea.
o 14

FRRS S

PcUS ON SKILLS: DISCUSSIA
re single-sex schools anq
e oL ;
Teaching girls in single-sex schools
i p‘arents worried about -thei"‘dittg:
poys, makes no difference ¢, 2

18
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Research from Harris et al 1993 shows reasons for underachievement by 16 yr old working class boys
in comparison to girls:

*  Boys suffer from low self-esteem and poor motivation
*  Boys give up easily when work is challenging
* Boys are more easily distracted
*  Boys missed coursework deadlines
*  Girls complete homework and spend more time on it
*  Girls think more about their futures

Which of these do you agree/disagree with?

DART: Current Research

Moir and Moir (1998) suggest schools have become too girl friendly and boys cannot access the
learning. There is an emphasis on verbal skills and non-competitive learning.

Katz (2000) states peer pressure and fear of ridicule prevent boys from trying hard at school. Katz
also points to a rise in incompetent men found in advertising and on tv as poor role models.
James (2000) suggests that women have defined their roles in society with a career seen as
important whereas boys are having to redefine their idea of masculinity and a ‘geek’ is no longer
seen as an attractive characteristic.

Homework: 12 marker essay

Discuss how far sociologists agree that a pupil’s gender us the main reason for differences in
educational achievement.

Seneca lesson: Gender and Education

Lesson Eight and Nine: Ethnicity and educational achievement
LI: To use evidence to explain the importance of ethnicity for educational achievement.

There is a clear link between ethnic groups and educational achievement. It is easy to assume that in
Britain there are equal chances for all ethnic groups, but there are clear patterns in relation to those
that are likely to achieve.

Highest achieving — Chinese and Indian Asian students.

Lowest achieving — Black Caribbean, Pakistani and Bangladeshi students.

Problems with the data
Many studies categories ethnic groups too generally e.g. Asian when in fact there are huge

educational differences in achievement levels between Indian, Pakistani and Bangladeshi students.

Seneca Lesson: ethnicity and education
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warr—— -

homes, the main language of the home \\
is generally the country of origin. \
Therefore, their studies are carried
out in a ‘foreign’ language. Afro-
Caribbean children may speak English
at heme but it is sometimes in a dialect
that dif fers frem standard English and
this can cause confusion in schoal.

1. Identify the
patterns in educational
attainment for
different ethnic groups.
2. Identify how far
above or below the
national figure each
group is.

3. What differences do
you notice in the ways
people’s ethnic

backgrounds have
been categorised in the
two tables?

Indian children and Chinese children do extremely | Read through the information, Material deprivation:
well and achieve mare than white children, Some | how can ethnicity have an impact | The dif ference in educational achievement between ethnic
ethnicities do, however, tend to underachieve, on the achievements of pupils. groups can be partially explained by social class. Many
Pakistani, Bangladeshi and black Coribbean - ethnic groups are in lower social classes so suffer material
ethnicities often achieve less than white children ¢- I ) deprivation associated with the lower classes, such as poor
and each of these groups is under-represented at L Juit ) housing and lack of resources
university. @h A. E
S| T il il jons: i i
For many children from immigrant -\\ * ) y eacher/ Pupil interactions: Despite the existence of equal

o & N / opportunities policies in schools, sufficient evidence exists
[ %‘ ] / to suggest that children from ethnic minorities often
/ experience racism within schoel. This can come from
teachers and other students, This is due to stereatypes
being created e.g. some teachers will have higher
expectations of Asian pupils as they are considered to be
capable and hard working.

Research has suggested that teachers believe that
children from an Afro-Caribbean background are less
academic than those from other ethnic backgrounds.

Ethnicity
and
education

f:;:i::';:;gt::::r:ﬂi:::g‘::’:ﬂt Pyan Teachers expect less so black pupils are not as
are structured in a particular way which |~ / \ encouraged as other students. In this way, feachers
tends fo reflect British culture, for s “ labels may lead to a self-fulfilling prophecy.
example, school assemblies, history and | Black Caribbean children in British schools underachieve. Just 29% achieve
language < five good grades at GCSE. School inspectors stated that racial

Cultural deprivation: Werking class and some
ethnic minority cultures find it difficult to
motivate their children in the education system.
As a result they fail to receive the skills and

values required to succeed.

stereotyping and low expectations are te blame for the poor performance.
One student in a school was angry that his teachers would not let him take
the higher GCSE exam for IT and instead made him take the lower tier.
'There were white students and Asians who were put in for the higher
paper who were not as good as me’ he said.

Identify and explain two external factors that might explain why some ethnic groups outperform

others in school.

Identify and explain two internal factors that might explain why some ethnic groups outperform

others in school.
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Reid (1996) pointed out that differences in achievement may be due to class factors causing a
doubling-up effect.

‘Minority ethnic pupils are more likely to experience deprivation than White British pupils, especially
Pakistani, Bangladeshi, Black African and Black Caribbean pupils. For example, 70% of Bangladeshi
pupils and almost 60% of Pakistani and Black African pupils live in the 20% most deprived postcode
areas compared to 20% of White British pupils’ Source DFES research paper 2006

Questions:

1. Explain how the information above supports the idea that social class may be a key influence
in explaining differences in achievement between different ethnic groups.

2. Is school dominated by a white mainstream culture? How might the following aspects of
school life affect the achievements of some ethnic minority students:

Expectations about clothing may not take into account some minority cultures’ norms and values.
Teaching staff may not be from minority ethnic groups

The holidays celebrated may not be those of some minority ethnic groups

The types of food available may not meet the needs of all minority cultures.

3. Identify and explain one way in which teachers might influence the educational achievement
of ethnic minority students. (4 marks)

Lesson Ten: Revision
Retrieval Practise: Ten minutes, ten questions

What is an ethnocentric curriculum?

Why do Mitsos and Browne think that men have suffered an identity crisis?
Who said that that being labelled a swot threatens masculinity?

What are stereotypes?

Why does Katz blame for the underachievement of boys?

What priorities did Sue Sharpe argue that girls had in her study in 1994?
What is delayed gratification?

What is the restricted code?

Identify two types of schools?

Lo N R WNE

10. Identify two functions of education

12 marker: Discuss how far sociologists would agree that school based factors are the main cause of
differences in the educational achievement of different social groups.

Introduction: provide definitions to show you fully understand the question

Paragraph one: explain one school based factor which leads to educational inequality e.g labelling
Paragraph two: explain one external factor which leads to educational inequality e.g. cultural
deprivation

Paragraph three: pick either an internal or external factor to discuss.

Conclusion: do you think internal or external factors are more important in explaining inequalities
within education for different social groups?
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Item A
Attainment of 5 or more GCSE grades A*~C in Year 11 (2003-2006),
percentages
» D3 . JU U6
Higher professional 76 81
Lower professional 65 73 fe
Intermediate 53 59
Lower supervisory a1 46
Routine 33 42
Other/not classified (e.g. 34 34
no occupation)
‘Academic achievement in Year 11 GCSE (2006), percentages "
J i
¥ 1 4 3
| 20 14 8
 Youth Cohort Study (2008).

2 marker: From Item A, examine one strength of the research

4 marker: Identify and explain one factor that may have led to the increases in the attainment of five
or more GCSEs grade A*-C between 2003 and 2006 shown in Item A
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GCSE
GRADE
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AO1
Candidates recall, select and
communicate accurate and detailed
knowledge and a comprehensive
understanding of relevant social
structures, processes and issues.
Thorough answers demonstrating
detailed, relevant knowledge and
understanding of a range of factors.
Evidence of appropriate and
sustained sociological language,
theories and concepts and these are
described in detail.
Excellent SPaG

Candidates recall, select and
communicate detailed knowledge
and thorough understanding of
relevant social structures,
processes and issues.

Coherent answers demonstrating
detailed, relevant knowledge and
understanding of a range of factors.
Evidence of appropriate and
sustained sociological language,
theories and concepts and these are
described in detail.

Excellent SPag

Candidates recall, select and
communicate detailed knowledge
and understanding of relevant
social structures, processes and
issues.

A coherent answer demonstrating
detailed, relevant knowledge and
understanding of a range of factors
relating to the topic.

There will be evidence of
appropriate and sustained
sociological language, and
concepts are described in detail.
Very good SPaG

Candidates recall, select and
communicate detailed knowledge
and understanding of relevant
social structures, processes and
issues.

A coherent answer demonstrating
detailed, relevant knowledge and
understanding of a range of factors,
though some factors will be
described in less detail than others
will.

There will be evidence of
appropriate and sustained

Education Assessment Ladder

AO2
They recognise issues and
debates and deploy relevant
evidence to reach valid and
substantiated conclusions.
They analyse links between
structures, processes and
issues to produce grounded
and detailed analyses.
The explanations will be fully
developed and linked to
current affairs and the wider
world.

They apply relevant concepts,
terms and theories effectively
in a range of contexts.

They recognise issues and
debates and deploy relevant
evidence to reach valid
conclusions.

They analyse links between
structures, processes and
issues to produce detailed
analysis.

The explanation will be fully
developed.

They apply relevant concepts,
terms and theories effectively
in a range of contexts.

They include relevant evidence

to reach valid conclusions.
They analyse links between
structures, processes and
issues to produce analysis
The explanation will be fully
developed.

They apply relevant concepts,
terms and theories effectively
in a range of contexts.

They recognise issues and
debates and deploy some
relevant evidence to reach
valid conclusions.

They analyse links between
structures, processes and
issues to produce analyses.
The explanation will be well
developed.

AO3
A fully developed analysis and
evaluation of the relative importance
of a range of factors linked to the
topic.
There is a sustained line of reasoning,
which is coherent, relevant,
substantiated and logically structured
to support judgements and original
and thorough conclusions.
They evaluate the use of a range of
appropriate methods, sources,
information, sociological theories and
data to address a question or issue and
reach substantiated conclusions.
A developed analysis and evaluation
of the relative importance of a range
of factors linked to the topic.
There is a sustained line of
reasoning, which is coherent,
relevant, substantiated and logically
structured to support judgements, and
a conclusion linked to the specifics of
the question.
They identify, explain and evaluate
the use of a range of appropriate
methods, sources, information and
data to address a question or issue.

They identify, explain and evaluate
the use of appropriate methods,
sources, information and data to
address a question or issue.

They interpret information and data
presented in a variety of forms,
evaluate its relevance in relation to
the arguments, and reach
substantiated conclusions.

There is a sustained line of reasoning,
which is coherent, relevant and
logically structured to support
judgements, and a conclusion linked
to the specifics of the question.

Very detailed analysis and evaluation
of the relative importance of relevant
factors.

They interpret information and data
presented in a variety of forms,
evaluate its relevance in relation to
the arguments, and reach
substantiated conclusions.

They use concepts, terminology and
conventions accurately and
appropriately.

Reasoned points may not be sustained
throughout but are coherent and
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sociological language, and
concepts are described in detail.
Very good SPaG

Coherent answers demonstrating
detailed, relevant knowledge and
understanding of relevant factors.
Candidates recall, select and
communicate sound knowledge
and understanding of different
social structures, processes and
issues.

There will be evidence of mostly
appropriate sociological language
and concepts, but these are not
always in detail.

Good SPaG

Answers has some coherence,
demonstrating partial knowledge
and understanding of factor(s),
though lacking in detail and with
inaccuracies.

Candidates recall, select and
communicate knowledge and
understanding of different social
structures, processes and issues.
There will be evidence of mostly
appropriate sociological language
and concepts, but these are not
sustained throughout.

Some knowledge and
understanding of some factor(s).
Candidates recall, select and
communicate limited knowledge
and understanding of some social
structures, processes and issues.
There will be limited evidence of
sociological language and
concepts.

Basic knowledge and
understanding of some aspects of
social structures, processes, and
issues.

There will be very basic evidence
of sociological language and
concepts.

Very Basic knowledge and
understanding of some aspects of
social structures, processes, and
issues.

Little, if any, evidence of
sociological language and
concepts.

They apply appropriate
concepts, terms and theories in
a range of contexts. They
analyse, in a limited way, the
structures, processes and
issues mentioned in the
specification.

They recognise and describe
relevant issues, referring to
appropriate arguments and
evidence. They make
straightforward links between
structures, processes and
issues.

The explanations will be
developed.

Explanation may be
undeveloped and contain
inaccuracies.

They apply appropriate
concepts, terms and theories in
a range of contexts. They offer
some analyses of the
structures, processes and
issues covered.

They make very
straightforward links between
structures, processes and
issues.

Some explanations given will
be undeveloped and contain
inaccuracies.

They identify and explain the
use of methods, sources,
information and data to
address a question or issue
largely using non-sociological
language.

Very basic explanations will
be undeveloped and contain
inaccuracies.

They identify and explain in a
simple, way the use of
methods, sources, information
and data to address a question
or issue.

Any explanations will be
undeveloped and/or
inaccuracies.

They identify and describe
some of the use of methods,
sources, information and data
to address a question or issue.

relevant to support judgements and a
conclusion linked to the question.

A well-balanced analysis or
evaluation of relevant factors.
Reasoning may not be sustained
throughout.

A relevant judgement or conclusion
in relation to the specifics of the
question.

They identify and explain, in a
limited way, the use of methods,
sources, information and data to
address a question or issue. They
deploy a range of information and
data as evidence for conclusions.

Some balanced analysis or evaluation.
Some judgement or conclusion in
relation to the specifics of the
question.

They identify and explain the use of
methods, sources, information and
data to address a question or issue.
They use some information and data
as evidence for conclusions.

Limited analysis or evaluation only,
with some judgement or conclusion in
relation to the specifics of the
question.

They identify evidence in a very
limited way, the use of methods,
sources, information and data to
address a question or issue.

They present simple conclusions that
are supported by evidence.

Very basic analysis or evaluation, if
any.

They identify evidence and relate it in
a simple way to arguments.

They present simple conclusions that
are sometimes supported by basic
evidence.

Little analysis or evaluation, if any.
They identify limited evidence and
make basic links to the argument.
They present simple conclusions.



